
The Challenge

Relat ionships for Growth &  Learning (RfGL) weaves a safety net of individualized, developmental, 
relat ionship- and strength-centered services in (pre)schools to support  diagnosable, at-risk children, their 
families and their teachers, so that all children are ready to flourish in school.

With more than a thi rd of U.S. chi ldren entering 

kindergarten unready to learn, wait ing to address 

problems that are already evident when a child is 2-5 

years old misses a crit ical t ime in which to improve a 

child?s life possibilit ies and those of their families.  After 

losing a year of social emotional educat ion due to the 

pandemic, our early learners are now at even higher risk.  

It  is a widely accepted fact in the early childhood field that 

children's social-emotional lives are profoundly influenced 

by their early relat ionships and experiences. One early 

childhood relat ionship that has been significant ly 

impacted by over a year of isolat ion has been that of peer 

relat ions. Research has demonst rated, that  under 

certain ci rcumstances, peer relat ionships hold pivotal 

potent ial for remarkable growth.1, 2  

- 35% of children reach kindergarten with struggles  
that  interfere with learning.3

- 1-2% of young children are ident ified and receive 
effect ive support  to help them prosper.4, 5

- 20% of children under age 5 have a mental health 
diagnosis.7,8

- 0.7% of preschool children are expelled from 
preschool due to behavioral problems each year.6

- 68% of caregivers report  a significant increase in 
stress Post-Pandemic.9

- 63% of caregivers have lost  emotional supports 
Post-Pandemic.9

- 78% of Caregivers report   that their child is 
exhibit ing behavioral problems.10 

Relat ionships for Grow t h & Learning (RfGL) 
provides an irresist ible medium for accelerat ing growth: 

- Teams of teachers and mental health consultants ident ify children, 

ages 2 to 6, who are not learning, playing and growing in their 

(pre)school classrooms.

- Peer play psychotherapy, playgroups of children with challenges,       

are guided by an RfGL-trained therapist   to mot ivate learning and 

development among and within each group's members.

- All children improve, with many catching up to their peers1 -- 

though st ill young and vulnerable, they enter classrooms ready to 

learn and socialize warmly with both peers and teachers.

Relat ionsh ips for Grow t h  & Learn ing
~ support ing all young children and the adults who surround them ~

45+ years
Started in 1968, RfGL is supported 
by  decades of university-based 
research and more than 45 years 
of cont inuous clinical and 
training experience in New York, 
Central Florida, Chicago's South 
Side and St. Paul.  
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Creat ing Com passionat e Environm ent s for All

Because relat ionships are central to social-emotional development and 

health, RfGL cult ivates the self-regulated foundat ion needed to nurture a 

vibrant, strong, knowledgeable, relat ionship-based, self-compassionate 

support  system for children, their parental caregivers, as well as, of 

course, for the teachers and staff at  all levels who work hard to serve them.  

A Proven Track Record

After one or two school-years in RfGL, parent and teacher reports and 

psychological assessment instruments all agreed that the treated children 

had made significant, demonstrable progress across social, emotional, 

communicat ion, self-regulat ion and play domains. 

The chi ldren can play, pay at tent ion, learn, and seem happier more often. 

Part ner w it h Relat ionship for Grow t h & Learning (RfGL)

RfGL partners with mental health agencies so they can develop relat ionships and deliver RfGL services in their 

local school sett ings. RfGL uses a Learning Collaborat ive training model which centers on work in local schools 

with children, parents and staff members. Reflect ive consultat ion to support  staff and trainees is an intrinsic 

part  of the two-year Learning Collaborat ive. Partners are encouraged to consider their senior staff members 

becoming regional RfGL trainers. 

Over 90%
of parents from numerous 
cultural, immigrat ion, racial and 
socioeconomic backgrounds 
who have children in need 
accept in-school RfGL services.

"If we all hold hands, 
we can't fight"

- Fabian, age 6, Brooklyn, NY
RfGL Participant

- Head Start Director

As di rector, ... I know how valuable [RfGL] is for chi ldren, parents 

and staff ... Chi ldren's challenging behaviors improve ... teachers 

experience less st ress in the classroom, so staff morale 

improves. The ripple effect  results in less staff turnover, which 

equals more experienced staff." 

Coleen Vanderbeek, Psy.D., LPC  |  Interim Executive Director

Coleen@collaborat ionsforgrowth.org 
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